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ABSTRACT
Gains in Reading Performances
by Urban Job Corpsmen
by
Jess F. Veasey, Master of Science
Utah State University, 1973
Major Professor: Dr. C. Jay Skidmore
Department: Family and Child Development
The problem to be investigated in this study was to examine the
association between the educational training program of an Urban Job
Corps Center and the reading performances of trainees from disadvantaged backgrounds.
A sample of 100 trainees was randomly selected to represent the
total population of Job Corpsmen in an urban center.

The Job Corps

Center in Clearfield, Utah, was the initial site in this study.

The

sample selected from the Job Corps was from four raciel-ethnic groups:
Blacks, Puerto Ricans, Whites, and Mexican-Americans.

Eac:1 trainee was

given a reading test upon arrival and another test six months after
training had begun.

The test scores were analyzed in fOlu' categories:

(1) mean reading levels by ethnic groups, (2) individual differences in

reading performance by ethnic group, (3) those with one ysar performances
compared with those with less than one year performances, and

(4) com-

parison of those with seventh grade performances with those with sixth
grade and below performances.
From the se four ways of measuring reading skills, the results indicated that most of the trainees improved in their reading performances

viii
during the first six months in residence at the Job Corps.
due to low reading levels in the individual initial test

However,

~c0res,

trainees did not improve at the same level of performance.

all

Of the four

racial-ethnic groups, the significant gains made in readj,ng after six
months of training was substantiated by the progress made between the
initial reading level and the second reading level mean scores.
Mean scores, betwe en the first test scores and the second, showed
that most trainees, by racial-ethnic groups, made sufficinnt improvements in reading.

These improvements were made in a six-mnth period

of training in the Job Corps.
Of the four measurements used in this study, three were teste d
using the chi square statistical method to substantiate the significance
in reading performances of these trainees.
accepted at the

.05

Level of confidence was

level of significance.

From the results of this study it was evident that potential for
learning can still be obtained by dis advantaged young men when opportunities favorable for learning are present.

The rehab1.1 ~tation Urban

Job Corps Center in Clearfield, Utah, was shown in this study to be a
means of achieving these potentials.

(46 pages)

CHAPTER I
INTRODUCTION
There are 34 million Americans living in poverty and another 32
million living in marked deprivation.

A sizeable number of these fam-

ilies are raising children mo in later years are found to have low
reading levels.
years of

for~Al

About

35 percent of the American popUlation has eight

education.

About 7 to 10 percent of those are illiterate

and reading at fourth grade levels or below (Cohen, 1969).
"Disadvantaged youth of today find many factors that contribute
to their lack of success in society.

A major influence

efforts, depends on their ability to read."

b~sed

on their

(Harris, 1963, p. 2)

The

importance of the reading problem of today has been recognized in this
country for more than a quarter of a century.

Accordingly, vigorous

effort has been made to promote growth, from earliest school days, in
both breadth and depth of interpretation.
The United States government has been most concerned with the
problems of disadvantaged youth.

Thus, the Job Corps training program

was established to help assist youth so they may be able to more adequately take their places productively in society.

A major emphasis

has been to up-grade the reading skills of the se disadvantaged youth.
Statement of the problem
Children from disadvantaged backgrounds tend to enter school less
well prepared for academic pursuits than is true of tl,ose who have grown
up in settings which provide more favorable opportunities to learn and
to acquire information related to the educational program of the school.
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Those Who enter school with less adequate preparation tenc to fall further behind the longer they remain in school (Deutsch, 1964).

(See

Merrill Palmer Quarterly, Vol. 10, No.3, July, 1964.)
Many of these students .mo encounter increasing difficulties as
they remain in school tend to drop out at the first opportunity.

They

leave school poorly prepared to function effectively in society.

One

of their basic handicaps is an inability to read effectively.
ab~lity

Penty (1956) found a relationship between reading
withdrawal from school.

and

Three times as many poor readers withdrew from

school, and the liklihood of a poor reader's withdrawal was greater .men
other factors were present, such as family conditions in the home, fear
of failure, and inability to make adequate progress with other peer
members, pressuring him toward withdrawal (Christensen, 1964).
The problem to be investigated in this study was to examine the
association between the educational training program of

~

Urban Job

Corps Center and the reading performances of trainees .mo come from disadvantaged backgrounds.
Objectives
The objectives of this study were to investigate the association
between the educational training experiences in the Urban Job Corps program and the reading performances of young men in the corps.
basic remedial needs of most trainees in the Job Corps
reading skills.

i~

One of the

improvement in

This study attempted to determine .mether Job Corps

trainees improved their reading level after six months' p2rticipation in
the educational structure and remedial learning program of the Job Corps
setting.

3

Hypothesi s
The hypothesis to be investigated in this study was that the educational training and experiences which are provided for

t~ainees

in

the Job Corps will be associat ed with improvement in reading performances.
Definition of terms
~.

The term trainee is used in this study to identify the

young men who participated in this project .

They may be referred to as

students, trainee, young men, or Job Corpsmen.
Reading level norms .

In recent years many of the tests which are

in use for students below the senior high school level have norms available for progress for every month in the school year.

For example, a

score of 6.0 means the norm for the beginning of the sixth grade, while

6.5

is the norm for the 3ixth grade plus five months.

In like manner,

4.2 means the norm for th e fourth grade plus two months (St.anley and
Ross, 1954 ) .
Initial reading level scores.

This term is used in describing

the reading level of the trainee upon arrival at the center'.

It is the

first r eading test score.
Second reading l evel scores.

This will be in reference to the

second reading test scores obtained by the trainee after six months in
the program.
Reading progress scores.

The progress scores are the difference

between the initial reading score and the second reading score.

For

example, if a trainee upon arrival at the center is reading at an initial
reading level of

5.7

and his second test Bcore is

progress score is 2.8.

8.5,

then his reading

4

CHAPI'ER II
REVlEW OF LITERATURE
In reviewing literature appropriate to the present study, it was
not ed that several categorie s would have to be considered.

These cate-

gories, which specifically pointed out other authorities who studied or
researched in the areas of the disadvantaged child and his reading
abilities, were as follows:

categories of reading level t e st scores and

reading progre ss, training pr ogram influences, qualities of disadvantaged
youth and reading levels, and family backgrounds of disadvantag ed children.

The reading levels and improvements in learning of disadvantaged
youth of today were studi ed under many authors and categories and are
noted in this study under the following references.
Reading level test scores and progress
Reading scores in one Chicago public school showed that 80 percent
of the children entering the school's eight grades were unable to read
at their proper grade level and 40 percent were reading three grade s below level (Sexton, 1961).
Training program influences
A major study by the U.S. Department of Labor

~d

Office of Econ-

omic Opportunity was conducted to determine a sound measurement for
testing remedial readers who were in Job Corps.
In this study it wa s fou nd that a considerable munber of young
men 16 to 21 years old were unable to read on a high enough level to

5
comprehend the materials in the test .

Some of the first t&sts used,

which wer e too advanced for the remedial trainees' readir.g levels, were:
The Gates Reading Test, The California Reading Achievements Test, and
the Iowa Silent Reading Test.

The Stanford Achievement Test· was then

given and found to be simple enough to teet these corpsmen's reading
reading levels.
This test was modifle d for the Job Corps setting by the Department
of Labor and called Stanford Achievement Test RJS 1 Reading .
Another program geared to influence the learning of remedial
children was the California Compensatory Education Project, which was
conducted within the Stockton Unified School District.

Three schools

were involved in this program, which constituted a populatiun of 40
percent Negro, 40 percent Mexican-American, and 20 percent White.
These are the principle purposes in the program:
1. To develop academic skills, especially in the
reading and language areas.
2. To develop a favorable attitude toward the
school.
3. To promote the awareness of desirable culture
patterns.
4. To discover and develop special talents.
5. To deve lop a desire and a potential for participation and leadership in the large community.
6. To decrease dropouts and pushouts. (Calif0r nia
Department of Education, 1963, p. 32)

Through remedial reading classes in all schools,

c~ltural

enrich-

ment programs, language development programs, and a library program in
one school designed to increase out-of-class reading, the above listed
purposes and aims are moving along with gratifying results (Christensen,
1964).
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Qualities in disadvantaged youth
and reading level s
Extended research has shown that children often have difficulty
in learning when disturbing emotional conditions and unfavorable attitudes stand in their way.
Discouragement from failure in the learning stages ::"5 apt to have
disastrous consequences, because fear and anxiety tend to inhibit efforts
to learn.

The slow child, particularly, falls prey to fe&.!' and anxiety

when he sees those around him making better progress than himself (Harris,
1963) •
According to Eli E. Cohen, the "slow learner" who could not seem
to "get the hang" of reading, included 15 to 20 percer.t of the entire
United States population totaling 38 , 000,000 school student,s (Christensen, 1964) .
A study in the metropolitan school system cited reading achievements of 2202 sixth graders in 21 schoo13 of New York slume.

This study

proved some significance in the envirorunental factors of the home and
the child's reading abilities.

It stated that on a r6tio of 3 to

students from poor families dropped out of school, and tha·c those who
remained were poor readers, and one third of those children did not have
the proper clothing, nutrition, and little motivation dUG to home conditions--lack of interest by parents, low income, one-parent families
(Sexton, 1961).
Penty (1956) found a relationship between readiP~ ability and
~thdrawal

from high school .

Three times a s many poor readers as good

readers withdrew from school , and When other pressures were present
withdrawal was almost certain.

In her study she used 593 students .no

scored in the lower quartile for their class on the Iowa Silent Reading

7
Test and an equal number mo scored in the highest quartile.
half of the poorest readers dropped out of school in

About

compaI~son

to only

14.5 percent of the best readers (Penty, 1956).
From these qualities found in the backgrounds of the disadvantaged
youth with law reading levels, it is remarkable that many of them are
able to improve their reading levels.

Further investigations of family

backgrounds in the disadvantaged child's families were cited by other
authorities.
Family background
Family background factors cited in this study which could be
related to the inabilities of these trainees to make adequate or normal
progress in their reading are as follows:
Nieberl calls our attention to the fact that:
Undesirable conditions at home can cripple a "hild' s
ability to learn . A child mo is deprived, whether of
physical necessities or of sympathetic understanding or
of both, cannot function at top capacity. (Condie, 1966,
p. 12)
Again Sexton cites failur es as compared to income groups.

By

contrast with the successful student , the failures were rr.ore often found
in low income groups.

The percentage of high school stUdents with one

or more subjects failed were as follows:
mCOME GROUP
I

II
III
IV
V

($5,000)
($6,000)
($7,000)
($8,000)
($9 , 000)

PERCENTAGE OF FAILURES
42.2
36.0
32.2
28.8
~8.6

These failure rates follow a regular income

patt~rn ;

there were 13. 6 percent mor e failures than in group V.

in group I

8
Some factors as listed by Iwamoto of underprivileged youth were:
factors which are related to home life and its effects on l3arning
abilities of children.
Factors important to a great extent

1.
2.

3.

Irresponsible
parents • • • • • • 43.8%
Unsatisfactory home
conditions (low income,
broken families, inadequate housing) •• 35.6%
Undesirable conditions
in neighborhood around
school building •• 3.8%

Factors important
to a small extent

12.6%

24.0%
82.2%

(Iwamoto, 1965, p. 1;)

It appears that the disadvantaged child comes from many types of
home environments.

He may be homeless, the poverty stricken, the pro-

duct of broken homes or even the wealthy.

He seems to come from homes

where cultural environment has not been properly achieved.
Passow (1968) brings our attention to the fact that the values
and attitudes which parents pos ses s provide the pattern by which the
child's values and attitude s are shaped.
A child with comparable native ability has much less chance for
Slccess in school when he comes from a home in which there is little or
no routine, in which his parents seldom if ever read anything for enjoyment--except to manifest loving care for automobiles, pets, furniture,
or sports equipment, in which no one appear s to care whether or not he
does a job well or does it at a particular time (Passow, 1968).
From the observations of Passow, the readiness of the child to
learn is largely dependent on his family background and environment.
Bernstein (1 967) says that home influences are over-riding.
cannot judge school or the teacher without considering the learning
readiness of the Child; in one case because the teacher

c~~ot

match

You

9
the parental educational level , and in the other because the parent
cannot match the teacher's educational level.
In many things we are What our families are; thus,

m~st

Catholics

are Catholic because they wer e born Catholic, most Protestants are
Protestants, and most Jews, J ews ; the statistics here seem incontrovertible, very rarely do people apostatize themselves, so we can conclude
that they are What they are because of their surroundings, and not because of rationally ordered beliefs (Bernstein, 1967) .
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CHAPTm III

JOB CffiPS TRAINllIG ffiOORAM
Overview
The Job Corps training centers were originally started by the
Office of Eccnomic Opportunity in 1964 .

The Clearfield Job Corps Center

was originally opened in November, 1966, as an urban center .
trainee s were enrolled in 1966 .

Later, due to political

It s first

~eorganizations,

Job Corps was placed under the administration of the U. S, Department of
Labor.
The Job Corps program was initially designed for st.udents who wer e
labeled a s drop outs from high school.

Under these auspices it was

geared to · accommodate the type of young man who was w1llL'lg, in a voluntary agreement, to enter Job Corps to prepare for a trade , to complete
his high school diploma, or t o prepare for and take the General Educational Development Test as an equivalent of a high school diploma .

It

was felt that any of these alternative goals would help to qualify
corpsmen a s employable citizens .
The opportunities available to the trai nees who do enroll ar e of
a wide variety .

There is a complete educat ional program, and for thos e

who are not academically inclined there are vocational trades availabl e .
The trainee is abl e to remain in the program for a total of 24
months , and in special cases may be able to remain ther e beyond that
period; however, it must be under ciraumstances which hinge on his completion of a vocational trade or high school diploma.
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Trainees who enter the Job Corps setting are involved in academic and vocational training to up-grade their skills in order that they
may be able to more adequately take their places

product~vely

in society,

since most trainee s come from families where unsuitable home conditions
may not have been conducive for learning and/or optimum personal development.
Background of the sample
The 100 trainees in this study came from "low" income families.
Four income categories were selected to characterize their status of
income in the family.
The first income bracket was for those in the $4,000 and below
group.

There were 48 percent of the trainees' parents in this category.

In the $5,000 to $6, 000 bracket there were 32 percent.

In the $7, 000

to $8,000 category there were 13 percent, and in the $9,000 and above
bracket there were only 7 percent.

From the standpoint of parent income

these trainees' backgrounds show that 80 percent come from low income
families.

Table 1 gives a breakdown of parents' income by ethnic group.

Marital status of parents by
ethnic group
Another category of background information of these trainees in
the Urban Job Corps Center who participated in this study -.as marital
status of the parents.

Many of the trainees in this study came from

family backgrounds where both parents were not present in the home; some
from homes where the mother was head of the household.
There were 32 percent of the sample who came from homes where
both parents were present.

In the next category, separated parents,

there were 31 percent who came from that type hone envirorunent.

There
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Table 1.

Distri bution of th e trainees' parente' income hy ethnic
groups and number of trainees in each income bracket

Ethnic Groups

$4, 000
and
below

Income llrackAts
$$,000
$7, 000
$9, 000
to
to
and
$6 1 000
above
$8,OCO

Group I
Blacks

12

11

Group II
Puerto Ricans

18

7

0

0

4

6

10

5

Group IV
Mexican-Americans

14

8

2

Percentage s

48%

32%

13%

Group III
White s

7%

were 35 percent of this sample from families where divorce had taken
place, and the other 2 percent was other (deceased parentsl.

Table 2

shows the distribution under this classification.
Educational level of parents
Another disadvantaged condition in the background of the sample
of trainee s in this study is that of parents' educational level.
Many of the parents of these trainees had low educational levels.
In fact, no ethnic group in the study averaged above the 12th grade

level of education.

The Group I Black parents had a mean educational

level of 10. 3, a tenth grade plus education.
parents had a mean educational level of

The Group II Puerto Rican

8.5, or eighth grade plus level.

The Group III Whites had the highest leval of education with 11. 6 , or
eleventh grade plus, and the Group IV Mexican-Americans came from family

Table 2.

Parental marital status by ethnic groups

Marital Status

~thnic llrou¥s
Group I Group II
Group II
Group IV
Mexican-Americans
Blacks Puerto Ricans Whites

Married

8

6

10

8

32*

Separated

7

7

8

9

31*

Divorced

10

12

5

8

35*

other

0

0

2

0

2*

Total

25

25

25

25

100*

*These figures are the totals for all groups

backgrounds where parents had only a 10 . 0, tenth grade education.

Table

3 gives the information breakdown for this category.
From the indication of the three ta.b les, many of these trainees
come from unfavorable backgrounds.

Table 3.

Parents I educational level by ethnic groups

Ethnic Groups
Group I
Blacks
Group II
Puerto Ricans

Parents I Educational Level

10.3

8.5

Group III
Whites

11.6

Group IV
Mexican-Americans

10. 0
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CHAPl'ER IV

METHODS AND PROCEDURES
The setting
The Urban Job Corps Training Center in Utah is one of the largest
of its kind.

It serves a population of enrollees which usually con-

sists of 1200 to 1400 males between the ages of 16 and 21 years.

Facil-

ities at the center include classrooms, a gymnasium and rec.reation complex--including a snack bar, dormitories , and a cafeteria.

Also

available is a medical infirmary which will serve up to 15C men, and is
supported by medical, dental, and nursing staff.

The educ!ttional train-

ing staff includes certified instructors in the educational program,
counselors to help with behavioral and social problems, and vocational
counseling.

Opportunities for socialization outside the center are

available through evening passes which are obtainable foul' evenings per
week to enable the trainees to go to nearby communities,
The educational program at the center includes an emphasis leading to the trainees being able to pass the GED (General Educ ational

Diploma) test, or for those who wish to do so there is available a study
plan which will lead to a high school diploma.

As each trainee nears

the end of his residence and training at the center he becomes eligible
fur on-the-job training in the community.
The sample
The sample of persons who were included in this study was selected
from among those in residence at the center during the month of August,
1972 .

Approximately 400 men entered the program during August.

Of

lS
those, 100 were used in this study.

There were four racial-ethnic groups

represented in the population at the center:
Whites, and Mexican Americans.

Blacks, Puerto Ricans,

Twenty-five corpsmen were selected from

each of these four racial-ethnic groups, using the Monte Carlo methods
of selection.

Each of the 400 trainees had his name placed on a card.

All the cards were then sorted by racial-ethnic groups. ,For each group
the cards were then used to randomly select 25 trainees.
groups, this resulted in a total sample of 100 men.

With four

Those included in

the study are assumed to be representative of the apprOximately 400
trainees Who enrolled during the month of August, 1972.

However, there

is no reason to believe that those who entered at that particular time
are different from the other trainees at the center because all the men
are selected on the basis of the same criteria.

Therefore, it may be

assumed that those selected for the study will be representative of the
total group of corpsmen at the Utah Urban Job Corps Center.
Collection of the data
The data to be used in this study consists of test scores on a
reading test Which is routinely administered to the trainees.

The

reading test is the Stanford Achievement Test, RJS 1, in uae by all
Urban Job Corps Centers.

Additional information regarding each trainee

was available in the personnel records at the center.
Each trainee takes the first reading test during his first week
in residence as part of his orientation to the program.

A second test

is given upon the completion of six months of training at the center.
Information for the study was assembled, for each trainee individually, on an information sheet Which included both his reading test
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scores as well as such information as age, racial-ethnic group, and
other background data.
Pilot study
A pilot study which did not include analysis of data was conducted to determine i f all needed information was available in the record s.
Information on ten men was assembled to find out if the files were complete.

When it was determined that the records were complete, the pur-

pose of the pilot investigation was felt to have been satisfied, and
it seemed appropriate to proceed with the collection of ds.ta for all men
in the study.
Analysis of records
The information sheet on which was recorded the reading test
scores and personal history information was used as a basis for assembling
and analyzing the information needed for the study.

Tablf3s

~re

prepared

to make possible a comparison of reading scores on the first and second
tests.

Differences between the first and second test scores were record-

ed, and the significance of the differences was established through use
of the chi square statistical analysis.

Comparisons between trainees

who made advances in reading performance were based on

fou~

measures.

The first measure was a comparison of the initial reading levels mean
scores by racial-ethnic groups .

The second measurement was to compare

those who improved by one year or more in reading performances to those
who made less than one year improvement as a result of six months of
training.

The third measure was to compare individual differences of

first and second test scores by racial-ethnic groups.

The fourth mea sure

was to compare those who achieved a reading performance ..t the seventh

17
grade level or above, with those whose reading performances remained at
sixth grade or below.
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CHAPTER V
RESULTS
The first measurement of reading performances of these trai nees
was a comparison of mean reading scores by raci al-ethnic groups.

The

differences between the first and second test mean scores fo;- each
racial-ethnic group showed that sufficient progress in reading l'laS
achieved by all groups.

See Tabl es

4, 5,

6, and 7.

The degree of change in reading performances by each racialethnic group between the first and second test scores presents the differences of mean scores individuall y by racial-ethnic groups.

See Table

8.
The mean scores improved for each racial-ethnic group and were as
follows:

Blacks, 1.8; Puerto Ricans, 1.2; Whites, 0. 6 , and Hexican-

Americans, 1.3.

See Table 9.

The results indicated that most of the trainees improved their
reading performances on an average of 1.2 years of progress during the
first six months of training in Job Corps.

Some gained as high as six

years in their reading performance While others showed slight losses at
the end of the six months.

However, due to the wide range of reading

levels in the individual initial test scores, it was found that all
trainees did not improve at the same rate.
The average reading l evel score for all trainees in this study waG

5.8

as indicated by the test taken at the beginning of training.

The

initial reading level scores varied by racial-ethnic groups as follows:
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Table

4.

First and second reading test scores for i ndividual
Black trainees

Trainees

1
2
3
4
5
6
7
8
9
10
11
12
13

14

15
16
17

18
19
20
21
22
23
24
25
Mean Score

First Test

Second Test

11.4
5.2
8. 0
6.5
6.8
6.6
7.8
10.5
6.2
2. 2
4.6
4. 0
11. 6
4.7
7. 2
5.4
10.8
0. 0
7.7
10.2
6. 5
3.2
10.5
11. 0
0. 0

12.4
9.3
10.6
7.0
9.4
6. 3
9.4
11. 7
6.8
2. 7
4.8

7. 7
4. 9
12 . 0
11. 2
6.4

6. 7

8. 5

4.4

12. 0
6.5
8.6
11. 2
12.4
6.5
10. 2
10 .4
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Table

5.

First and second reading test scores for individual
Puerto Rican trainees

Trainees

1
2
3
4
5
6
7
8
9
10
11

12
13
14
15
16
17

18
19
20
21
22
23
24
25
Mean Score

First Test

Second Test

8. 0
11. 0
2.5
1.7
6.0
2.4
6. 9
7.2
2.8
10.8
6. 6
4.6
3. 0
6.4
4.3
8.0
7.2
5.4
6.2
4.8
7.4
0.0
5.7
5.2
7.8

11.4
10. 7
2.9
1.8
9.0
7.2
6. 8
6.2
11.6
7.8
7.4
2.4
4.5
3.6
9. 0
6.3
6.7
7.3
3.6
11.6
7.8
6.5
6.4
8.6

5.7

6. 9

10 .2
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Table 6.

First and second reading test scores for indivi.dual
White trainees

Trainees

1
2
3
4
5
6
7
8
9
10

First Test

3.1
9.2
2.9
7.0
7.5
4.3
6.7
8.4
2.1
12. 0
6.5
10.4
8.2
6. 6
7.5
2. 7
5. 8
10.0
5.6

11

12
13
14
15
16
17
18
19
20
21
22
23
24
25

4.4

Mean Score

Second Test

3.9
11.2

3.7
6.8
8.2
5.0
8.2
9. 9
1. 8
~ 2. 0
6.8
10.7
7.8
9. 0

B.O

2.9
6.2
11.2
7.0
4.6
6.0
6. 9
4.8
10.4

4.1
6.1
3.2
9.2
9.2

11.2

6. 3

6.9
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Table 7 .

First and second reading t est scores for individual
Mexican-American trainees

Trainees

1
2
3
4
5
6
7
8
9
10
11

12
13
14
15
16
17
18
19
20
21
22
23
24
25
Mean Score

First Test

Seco!ld Test

4.4
5.6
3. 2
4.6
0. 0
6.5
2. 9
6. 0
2. 9
5. 2
7. 2
6. 7
10. 2
4.6
5. 2
5.2
2.2
5. 3
7. 6
0. 0
5. 6
7. 2
3. 9
2.8
10.5

6. 2
6. 4
5. 0
11. 3
2. 9
6. 5
3.1
6.8
4.4
4.8
10.2
8.2
10.6
7. 0
'1 .8
5.4
3.7
6. 6
10.4
4.4
7.4
7. 2
6.5
3. 4
10.2

4.9

6.2
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Table 8.

Individual differences between first and second reading
test scores by racial-ethnic groups

Trainees

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
Mean Progress
Total Group

Racial-Ethnic GrouEs
BlackB Puerto !hcans 'l/l!iites Mexi c&n-Aiiiericans
1. 0
4.1
2. 6
.5
2. 6
-. 3
1.6
1. 2
.6
.$
.2
.4
.4
1. 8
1. 4
$ .8
.6
6. $
2.5
.2
1. 2
1. 7
1. 5
.2
6. 4
1.8

-1.2
1. 2
7.8
.8
1.2
.8

.8
2.0
.8
-. 2
.7
.7
1.5
1.5
-.3
0. 0
.3
.3
-.4
2.4
.5
.2
.4
1.2
1.4
.2
1. 9
.8
1.6
1.2
2. 0

1. 8
.8
1. 8
6. 7
2. 9
0. 0
.2
.8
1.5
-.4
3. 0
1.5
.4
2.4
2. 6
.2
1.$
1. 3
2.8
4.4
1.8
0.0
2. 6
.6
.3

1. 2

.6

1. 3

3.4
-.3
.4
.1
3. 0
4. 8
-. 1
3. 0
3. 4
.8
1.2
2.8
-. 6
- 1. 9
- .3
1. 0
-.9
1. 3
1.1
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Table 9.

First and second mean test scores by racial-ethni0 groups
and their six month average gains in reading

Ethnic Group

Test One Scores

Test Two Scores

Gains or
Improvements

Group I
Blacks

6.7

8.5

1.8

Group II
Puerto Ricans

5.7

6.9

1.2

Group III
Whites

6.3

6.9

.6

Group IV
Mexican-Americans

4.9

6.2

1.3

Blacks, 6.7; Puerto Ricans, 5.7; Whites, 6.3, and

4.9.

Mexic~~-P'"1ericans,

(Refer to Tables 4, 5, 6, and 7.)
After six m::mths of training in the Job Corps the mean reading

level scores for all trainees was 7.1.

The second reading level scores

by racial-ethnic groups were Blacks, 8.51 Puerto Ricans, 6.9; Whites,

6.9, and Mexican-Americans, 6.2.

(Refer to Table 9.)

When comparison was made between those trainees who made one year
improvement and those who made less than one year improvement, it

~as

found that 54 percent of the total group made one year improvement or
more.

In the six months of training, 46 percent made les3 than one year

improvement in their reading performances.

Chi square showed this im-

provement to be significant at the .05 level of confidence.

Therefore,

the element of chance in accounting for this distribution may be discounted.

Each racial-ethnic group showed those who had one year im-

provement and those who made less than one year

~provement,

and the
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total for thses distributions was found to be significant.

Table 10

shows these distributions.
However, analysis was made by chi square of each racial-ethnic
group by another measurement.

This measurement was between those train-

ees whose performances in reading was seventh grade level and above and
those who had sixth grade and below performances.

Tables 11,12,13,

and 14 show the performances of each racial-ethnic group when compared

;dth seventh grade performances and less than seventh grade performances.
The Mexican-Americans and Whites are the only groups who showed significant improvements at the .05 level of confidence in this measurement
(refer to Tables 13 and 14).

This data, related to seventh grade level

and above and sixth grade level and below, indicates that improvement
in reading performrulces is not characteristic of the results for each of
the four racial-ethnic groups.

When all four groups were considered as

one body, and comparisons were made between those whose test level was
at the seventh grade and above and those whose performances were sixth
grade and below, the change in test scores are significant at the .02
level of confidence, as shown in Table 15.

It appears, then, that im-

provement in test scores is characteristic of the trainees as a whole,
and that racial-ethnic differences are a contributing but not a central
factor in their performances in reading.
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Table 10.

Distributions of each racial-ethnic group when compared
tho~e who
had less than one year improvement and totals for each
category
wi th tho se mo made one year improvement and

Reading Improvements After Six
Months of Training

Blacks

Improvements of
one year or more
Improvements of
less than one year
Totals

x2

=

8.38

Table 11.

df = 3

Sixth grade
and below
2.58

13

15

10

54

9

12

10

15

46

25

25

25

25

100

Black trainees' level of reading performance by first and
second reading test scores with seventh grade and above
performances and sixth grade and below performances

Seventh grade
and above

=

16

Level of significance .05

Levels of Performance

x2

Totals
Ethnic Gro~s
for all
Puerto nrcans --ite~xicans GrouEs

First Test

Second Test

16

21

4

9
df

Level of significance

.1 0
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Tabl e 12.

Puerto Rican traine es ' level of reading performance by first
and second test scores with seventh grade and above performances and sixth grade and below perfonnances

Levels of Performance

First Test

Second Test

Seventh grade
and above

13

19

Sixth grade
and below

12

6

df = 1

Table 13.

Level of significance = .1 0

White trainees' level of reading performance by first and
second test scores with seventh grade and above performances
and sixth grade and below performances

Levels of Per fonnance

First Test

Second Test

Seventh grade
and above

15

18

Sixth grade
and below

10

7

x2

=

. 78

df

Level of significance

.05
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Table 14.

Mexican-American trainees I level of reading performance by
first and second test scores with seventh grade and above
performances and sixth grade and below performances

Level of Performance

First Test

Second Test

Seventh grade
and above

10

16

Sixth grade
and below

15

9

x2

=

5.12

Tabl e 15.

df

Level of significance

.05

Level of reading performance for all trainees by first an d
second test scores with seventh grade and above performances
and sixth grade and below performances

Level of Performance

First Test

Second Test

Seventh grade
and above

52

74

Sixth grade
and below

48

26

df = 1

Level of significance = . 02
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CHAPTER VI
SUMMARY AND CONCLUSIONS

The hypothesis to be investigated in this study was that the educational training and experiences which were provided for trainees in
the Job Corps would be associated with improvements made in reading
performances.
Methods and procedures.

A sample of 100 trainees was randomly

selected to represent the total population of Job Corpsmen in an Urban
Job Corps Center.
ethnic groups:

The sample included

25

members in each of four racial-

Blacks, Puerto Ricans, Whites, and MexiCa!'l-Americans.

Each trainee was given a standardized test of reading performance during
the first week after arrival at the center and again after six months
of training.

Test scores were compared among the various groups in

four different categories and among the various individuals in the study.
Significance of difference between pre- and post-test scores was determilled by use of the chi square statistical method.

Significance was

accepted at the .05 level of confidence.
~.

The results of this study confirmed the hypothesis

that most trainees improved their reading performance scores after six
months of training ill the Job Corps program.

In the first comparison of

measurements made in this study, the mean reading scores by racialethnic groups showed that marked improvements were made.
improved their reading performances from 6.7 to
1.8 years in six months.

The Blacks

8.5, an ilnprovement of

The Puerto Ricans made improvements from

5.7
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to 6.9, an improvement of 1. 2; the Whites' reading levels of 6.3 to 6.9
was an improvement of .6 months of progress in six months; the MexicanAmericans progressed from 4.9 to 6.2, a gain of 1.3 years in six months.
In the second comparison of measurements it was found when those
trainees with one year improvement were compared with those with l ess
than one year improvement, the findings were significant at the . 05
level of significance.

There were

54 percent of the trainees who im-

proved their reading levels one year or more as compared to

46

percent

with less than one year improvement.
When looking at individual differences by racial-ethnic group it
was noted that most of the trainees made marked progress in reading performances in six months of t ra ining.
In the final comparison of reading performances of those trainees
with reading performances of seventh grade and above with those of sixth
grade performances or less, i t was found that the Whites and MexicanAmericans had significant improvements in this measurement.
The average reading level scores for all trainees in this study
was

5.8

as indicated by the test taken at the beginning of training.

The initial reading level scores varied by racial-ethnic groups as follows:

Blacks , 6 . 7; Puerto Ricans, 5.7; Whites, 6 . 3, and Mexican-

Americans, 4.9.
After six months of training in the Job Corps the mean reading
level score for all trainees was 7.1.
by racial-ethnic groups was:

Blacks,

The second reading level scores

8.5;

Puerto Ricans, 6.9; Whites,

6.9, and Mexican-Americans, 6. 2 .
From these results of the four measurements used the hypothesis
in this study has been substantiated, that the Clearfield Job Corps
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Center did provide the opportW1ities for growth in reading performances
of these trainees.
Conclusions
Disadvantaged youth may learn and increase their learning skills
W1en circumstances favorable for growth and training are present.

The

potential for learning and development is still obtainable when adequate
circumstances for growth are available.

Rehabilitation programs for

persons from disadvantaged backgroW1ds do appear to have possibilities
for favorable benefits to the individual and to society.

The results

of this stuct>" show that the Job Corps program was successful in helping
these trainees, with many benefits to themselves and to society.
Recommendations for further studies
It is recommended that other studies be conducted in this general
area of reading levels and progress of disadvantaged young men as fol. lows:
1.

To study the influence of one-parent families or the mother

as head of the household on the reading skills of young disadvantaged
men.
2.

To study the W1favorable home conditions on reading achieve-

ment with control and experimental groups of disadvantaged youth.
3.

To study the effectiveness in teaching reading skills of Job

Corps training centers with other educational programs.
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CHAPTER VII
DISCUSSION

Children from disadvantaged backgrounds are faced with many unfavorable conditions which add to their disinterest in learning.

When

these circumstances are present there are likely to be other factors
Which seem to be more pressing than trying to learn to read.
The writer's assumptions are:

that those trainees in this study

who came from low income families could have been discouraged by the
parents ' inability to provide the necessities for them, and low income
in the family could be related to their frustrations in learning to
read well.
When marital status of the parents was invest:4;ated, as a matter
of interest, it was noted that many of the trainees came
Where only one parent was living at home.
trainees came from one-parent families.
parents in the home.

In fact,

74

f~om

homes

percent of the

The other 26 percent had both

The writer assumes that this, too, could be

another related factor which hinders the child's ability to make adequate reading progress in school.
Another factor Which could be related to the

train~es'

to read well is that of the parents' level of education.

inability

In this study

it was found that the subjects who came from families where the parents'
level of education was low also tended to have low reading levels.

The

writer supports the observation of Passow (1968), who said that the
readiness of a child to learn is largely dependent on his family background and environmental conditions.

Also, it appears that there is no

33

single or common factor in the lives of disadvantaged children which
can be identified a s the specific caus e of a child's inability to make
adequate progress in school.
For purposes of dis cus sion only, it i8 aSffUmed that due to improvements made in these trainee s ' reading levels, the Job Corps training program was effective.

The factors which could have been relat ed

to their improvements might have been:

the change of the Job Corp s

environment from that of the trainees' homes, the change in classroom
structure, and possibly the involvement with peer members who are at
their s ame educational level.
The trainees in thi s study evidenced many of the characteristics

of the disadvantaged youth of today, and the above-listed factors may
have contributed to their improvements in reading.

Since the J ob Corps

setting possesses more adequate facilities, personnel,

anu

arrang ements

condusive for learning than may have been true of the Corpsmen's home
envi ronments, the Job Corps appears to provide greater potential for
the trainees to make appropriate gains in measured reading skills.
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Information Sheet
1.

Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

2.

Address __
~-----~-~-----~--------~~----number
street
city
state

3.

Age _ _ _ __

4.

Parents' marital status: Married ( )
or other ______________

5.

Circle the highest school grade completed by each of your parents:

Race _ _ _ _ _ _ _ __
Separated ( )

Divorced ( )

Mother: 1-2-3-4-5-6-7- 8- 9-1 0-11-1 2 or College, 1- 2-3-4
Father: 1-2-3-4-5-6-7 - 8- 9-10-11-1 2 or College, 1-2-3-4
6.

What type home did you live in ? Private residence ( ) or apartment ( ); how many rooms were in your living quarterB excluding
bathrooms and closets? ( )

7.

How many other brothers and sisters are in your family?
Brothers ( ) Sisters ( )

8.

Which parent did you like be st? Mother
or both ( )

9.

Your parents' income was approximately: $4,000 or below ( );
$5,000 to $6,000 ( ) ; $7, 000 to $8 , 000 ( ); $9,000 and above

Father (

10 .

Who were you living with when you left home to come to Job Corps?
Mother and Father ( ) , Moth er ( ) , Father ( ) , Sister ( ),
Brother ( ), or other relatives ( )

11.

Parente' ages:

Mother (

) , Father (

VITA
Jes s F. Veasey
Candidate for the Degree of
Master of Science
The sis:

Gains in Reading Performances by Urban Job Corpsmen

Major Field:

FS!Ilily and Child Development

Biographical Information:
Personal Data: Born in Galveston, Texas, August 27, 1936, son
of George J. and Laura E. Veasey; married Verdell C. Hall
November 12, 1958; three children--Gigi, Pamela, and
Valecia.
Education: Attended elementary school in Dickinson, Texas;
graduated from Dunbar High School in 1955; attended Wiley
College, Marshall, Texas; received the Bachelor of Science
degree from Weber State College, with a major in sociology
and a minor in family and child development, in 1970;
completed requirements for the Master of Science degre e ,
in family and child development with an emphas~s in marriage counseling, at Utah State Uni versi ty ill 1973.
Professional Experience: 1973 to present, practicum experience,
Ogden City Mental Health Center, Ogden, Ut ah; 197 1- 72 ,
assistant supervisor, group life, Thiokol Job Corps Center,
Clearfield, Utah; 1969-70 , Instructor, Dallas Independent
School System, Dallas, Texas, for Thiokol Chemical Corporation Special Programs; 1967 -69, Counselor, Clearfield Job
Corps Center, Clearfield, Utah; 1964-66 , Instructor, Head
Start Program, Pomona, California; 1964-66, manager of warehouse, Lloyd's Emporium, Pomona, California.

